

































































































































































































































































































































































































































































































































Supports for Students with
Disabilities (Kleinert & Kearns,
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Curriculum and Assessment
for Students with Moderate
and Severe Disabilities
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Chapter 1: Consider how all
of the students in your
school can work toward the
same content standards,
and how their progress can
be measured. Then,
consider how students with
significant disabilities are
working toward broad
content standards, and how
an alternate assessment
can measure their
progress. You may find that
your students are not
getting as many
opportunities to learn to the
p. 11 “…the question of what to
assess poses considerable
challenges. The question cannot
be divorced from the context of
the state or district content
standards that are the framework
for the general curriculum and the
regular assessment…broadly
stated content standards –
focused on the broad application
of core content to “real-life”
contexts – are clearly more suited
to inclusion in the alternate
assessment than are more
narrowly written standards that
focus on only a prescribed set of
p. 3-4 “This book describes
specific methods for
conducting alternate
assessment of students with
disabilities that will meet state
standards, developing an IEP,
and assessing progress on








professionals first must define
 Alternate Assessment 1.a.
Alternate assessments are
aligned with state standards held
for all students, through some
process of extension, expansion,
access, or other high
performance bridge to the state
content standards.
standards as they should. academic content.”
p. 47 “In special education there is
a longstanding debate about what
students with disabilities should
and do know. We believe strongly
that the general curriculum
framework should be the first




assessment will often use
behavioral assessment
strategies, but may also
include qualitative appraisals







Chapter 1: The nuts and
bolts of gathering high
quality assessment data,
and assembling them in
appropriate ways is the
core of the process of
alternate assessment, but
gathering high quality data
depends on the thoughtful
preparatory work as the
IEP is developed, as
instruction is carried out,
and as progress is
observed and documented.
States and districts vary on
how data will be assembled
and handled, so what you
do specifically to gather
and prepare the data will
vary as well.
p. 12 “We believe very strongly
that alternate assessments
should be performance based
(“testing methods that require
students to create an answer or
product that demonstrates their
knowledge or skills,” U.S.
Congress, 1992), as opposed to
more “paper-and-pencil” – based
measures. . . Portfolio
assessments, which are
performance-based collections of
student products, are especially
suited for alternate assessments
… [as one of several reasons]
...portfolio assessment enables
students and teachers to use
multiple measures…and can
provide a broadly defined
assessment structure capable of
accommodating a very diverse
student population.”
p. 13 “Alternate assessments
should allow the student to apply
what he or she has learned; skills
are not used in isolation. Instead,
they are parts of complex
performances that integrate skills
across developmental and
academic areas…Alternate
assessment should not be a one-
time test or single snapshot of
student performance.”
p. 16-17, Table 1.3. Methods




use any of the above
described assessment
methods.” An analysis of
shortcomings and
contributions to current
practice of each approach is
given for the multiple
methods. The book focuses
on a blended approach that is
relevant both to student’s life




promote the use of a variety of
valid authentic performance-
based assessment strategies
aligned to standards, allowing all
students to be able to show what







Chapter 1: Once alternate
assessment data are
gathered, state, district, and
school administrators must
have all assessments
scored, and then report to
the public and to the






Teachers are trained to
score all the student work,
but no one scores his or her
own students or own district
work, followed by expert
rescoring of a sample of
work;
in some states, regional
panels review all portfolios
with at least two
independent scores, and
expert scorers rescore those
portfolios whenever the
original two scores are in
disagreement.
  p. 78 “First performance
indicators should be clearly
defined and validated with
stakeholders…Second, clear
guidelines should be
developed for scoring… A
third way to increase reliability
and validity in portfolio
assessment is to recruit
evaluator (e.g., teachers) who
know the types of programs
being assessed, and to train
them to reach high levels of
agreement in using a
checklist, rubric, or other
scoring method. Whatever
method is used to develop
and score the alternate
assessment, consideration
needs to be given to how the
results will be used.” P. 80 “…
alternate assessment
information can be used for
the benefit of students with




Principle 3. All students with
disabilities are included when
student scores are publicly
reported, in the same frequency
and format as all other students,
whether they participate with or
without accommodations, or in an
alternate assessment.
This principle provides the first
level of accountability for the
scores of students with
disabilities. Regardless of how
students participate in
assessments, with or without
accommodations, or in an
alternate assessment, students’
scores are reported, or if scores
are not reported due to technical
issues or absence, the students










“values” into rubric content
    Principle 4. The assessment
performance of students with
disabilities has the same impact
on the final accountability index




and scoring… After setting
criteria, developing rubrics,
and scoring the evidence,
another step is taken to




districts work to develop a
common understanding of
“levels” of performance for
students participating in
alternate assessments. In
Chapter 2 we explored the
ideas that content and
performance standards




standards will vary for
students who have many
challenges for learning…
There are many variations
to how levels are
determined across the
states, and the beliefs and
philosophy of the state
stakeholders typically drive
these decisions.
students, regardless of how the
students participate in the
assessment system (i.e., with or
without accommodations, or in an
alternate assessment).
This principle provides the
second level of accountability for
students with disabilities. In order
for all students to count in
increased expectations for
accountable schools, all student
assessment participation and
performance data must be
integrated into district and state
accountability indices. Federal
Title I requirements specifically
require this, but districts and
states should address fully
inclusive accountability in any
local or state developed
accountability indices to promote
equal access and opportunity for
all students.
Alternate Assessment 3.d.
Scoring and reporting processes




procedures, and reliability checks








before moving into the next
year, take time to check out
the benefits and
challenges, not only of the
standards and assessment
systems, but the benefits of
the reform effort for





disabilities are hardly new…What
is new, however, is the inclusion
of students with significant
disabilities in large-scale
educational assessments,
especially through the use of
alternate assessments. We do
not pretend to have the definitive
answers as to how closely
alternate assessments for these
students can be tied to the
learner outcomes identified for all
students or what the performance
and scoring criteria for these
assessments should be. ..
Research in each of these areas
is in its infancy but fortunately
these important questions are
now being addressed for the
good of all students now and in
the future.”
See references section for
citations on the Kentucky research
on impact of alternate assessment
p. 80 The starting point in
quality enhancement is to set
the goal of having a high-
quality program… Although
there may be real problems
with both the evaluation and
the resources available, a
team that is committed to
excellence will respond to
these challenges with problem
solving, rather than viewing
them as reasons not to
respond. The fact that many
states and districts with
accountability systems did not
include students with
moderate and severe
disabilities until the IDEA 1997
mandates suggests that these
students were overlooked in
initial discussions of school
reform.”
Principle 5. There is improvement
of both the assessment system
and the accountability system
over time, through the processes
of formal monitoring, ongoing
evaluation, and systematic
training in the context of
emerging research and best
practice.
This principle addresses the
need to base inclusive
assessment and accountability
practices on current and
emerging research and best
practice, with continuous
improvement of practices as
research-based understanding
evolves. By working together on
improvement of assessment and
accountability systems,
stakeholders can sustain
commitment to keeping the
standards high and keeping the
focus clear on all students being
successful. Ongoing training of
IEP team members and other key
partners is an essential
component of this effort.
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